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Workshop Facilitation Guide

How to raise alcohol and other drugs in
conversations with young people

This facilitation guide provides a structure
and resources for alcohol and other drug
professionals to deliver a practical workshop
to enable particants to feel confident raising
alcohol and other drugs in conversations
with young people.




Background

Knowing someone cares is extremely important for young people. Interviews with young people who
had disengaged with school found that many thought their behaviour and alcohol and other drug
use was very visible, but was not raised with them. They interpreted this as people seeing the
behavour or alcohol and other drug use was not concerning enough to warrant a conversation, or
that they weren’t important enough for people to talk to them about it. They stated that having
alcohol and other drug use raised in a conversation when their attendance and achievement started
slipping at school would have let them know that someone cared, and been crucial in changing their
life trajectory around.

Schools have well established approaches to: identify when a student’s attendance or achievement is
slipping; provide support; and monitor to ensure the student is reengaging. School staff feeling
confident to raise alchol and other drugs in these conversations and link students in with the relevant
support is a small change that can have wide and long-lasting benefits for students.

Learning objectives

To be able to describe how to raise alcohol and other drugs in conversations

Knowledge with young people when their attendance and achievement is slipping.

To appreciate that:

- School staff can have a powerful and supportive influence on a young

Attitude person’s life

- Early identification and provision of support can support students with
slipping attendance and achievement to reengage and achieve.

Develop skills in having factual conversations about alcohol and drugs that are

Skill
relevant for young people.

1 Foryoung people having an adult that cares about them is a very strong protective factor.
This can be a parent but also includes family members, family friends, sports coaches or
teachers.

1 Young people need boundaries and early communication when they might be starting to
head off track. While it can feel like young people are pushing back against them, many
appreciate these boundaries in the long run and see this as an indication that someone
cares about them.

91 Raising alcohol and other drugs in conversation with a young person when their
attendance or achievement is slipping creates an opportunity for them to reflect. It may be
the first step in them making changes. Providing support and building their motivation to
make changes can happen at another time, and with support from the pastoral care team.

1 Having a conversation is more important that what is covered and the outcome. It signals
to the young person that you care and that they can approach you in the future around
this topic.

1 ltis much easier to discuss an issue if asked about it rather than putting it forward
independently and if prompted in a compassionate way.

1 Atone that communicates partnership, acceptance, and compassion, with an enquiring
attitude that evokes curiosity is the foundation for these conversations. Using conversation
starters can support a young person to open up and increase their likelihood to access
support if needed.

Additional resources

- Matua Raki (2017). Bridging the Gap: Young people and substance use. Wellington: Matua
Raki.



- Did You Know series and conversation planner
- Auckland Council (2016). Knowing Someone Cares. Auckland: Auckland Council
- Substances Overview Poster

- Substance brief advice pocket cards

Underpinning principles

The core skills of tone and attitude are already a part of teacher training, and are reinforced through
restorative approaches. This workshop is complemented by others in the workshop series and aims
to highlight the context of alcohol and other drugs to enable it to be seen as just another lifestyle
issue, and not a taboo subject.

The structure of this workshop aims to highlight the importance of initiating a conversation, build on
this with a structure to support existing skills to be applied, and reinforce that this conversation is a
beginning point and that the provision of support and building motivation can occur at a later stage.

References back to school procedures and opportunities to hear different viewpoints give an
opporuntity for common understandings and expectations among school staff to be developed.
These can create momentum for a review or rewriting of school procedures for greater shared
understanding across all school staff if it is identified as a need.


http://www.drugfoundation.org.nz/didyouknow
http://www.drugfoundation.org.nz/resources
http://www.drugfoundation.org.nz/resources

Suggested approach

Welcome
and
introductions

Welcome the workshop participants and introduce yourself.

Outline of
training

Ouitline that this workshop will provide examples and a suggested structure
for raising alcohol and other drugs in conversation with young people. This is
a practical workshop, and there will be opportunities for everyone to practice
using these structures.

You may like to present the Taturu introduction video that highlights why
thinking about alcohol and other drugs as one part of wellbeing, and
working as a school community to prepare students to live in a world where
alcohol and other drugs exist is the way forward.

Boundaries
and
coaching for
young
people

10.

Explain to the group that this workshop will start with a quick activity that
they can use with students as well if they like.

Place 25 sheets of A4 paper on the floor in a five-by-five grid.

Ask the group to line up with the person at the front of the line at one corner
of the grid. Explain that this is the start point.

Explain that this grid is a maze, and you have a sheet of paper that has the
pathway through the maze (complete this now or before hand) written on it.
From a sheet of paper, they can take a step to the piece of paper directly
forward, backward, or to either side (no diagonal steps, and no skipping over
papers). The maze will end on one of the other three corners. They are not
allowed to speak, and will watch the person in front take their steps to figure
out how to get through the maze. If someone takes a step that is not on the
route of the maze, they will hear you say a buzzer noise and must go to the
back of the line. The next person has their turn.

Run the activity until the group completes the maze.
Ask the group to reflect on a few points:
a. How did they make it through the maze?
b. What could have made it quicker?
c. Howdid they feel when they heard the buzzer?
d

If the buzzer sounded after they had taken three wrong steps, how
could they find their way through the maze?

Invite the group to be seated again.

Explain that young people tend to like this activity, particularly if they repeat
the exercise as a timed challenge. Some young people like to experience
variations of being able to talk to each other, and only hearing the buzzer
when they have taken two or three wrong steps.

Explain that this activity highlights the importance of early identification of
potential issues and having conversations about them. We may get a push
back from the young person when we raise it, just as we may have felt
annoyed or irritated when we heard the buzzer sound (or like it was an unfair
or stupid game). However, it helped us to navigate through the maze.

Explain that if we run this activity with young people, we can highlight that
our role as supportive adults in their life is to coach them. We can try to make
our ‘buzzers’ nicer to hear, but hearing that we have gone off track can hurt.
It can also feel like we have done everything wrong and need to start from
scratch, however, like we noticed in this activity we know the right steps that




we took earlier, and we could learn from each others mistakes. This can be
one way to support Year Nine students to appreciate that mistakes are
treated as learning opportunities and appreciate a helpseeking culture.

Slide Two

1.

Explain that the first key point is that having the conversation is more
important than the content or outcome. This provides an opportunity for
people to reflect on their situation and identify if they would like to make
changes. Once a topic is raised, it becomes much easier for a person to seek
support. In addition, it lets them know that they can raise this topic in the
future if any concerns arise.

Slide Three

2.

Explain that the second key point is that this is a hard conversation for young
people to initiate. We know that young people in New Zealand (and probably
around the world also) do not think that people their age can have problems
with alcohol and other drugs (Rescue, 2016). In addition, even though 11
percent of NZ secondary school students were found in the Youth 2012
survey to be using substances in a way that was likely to be causing them
significant current harm and could cause long term problems, two thirds of
that 11 percent did not have any worries about their use. They would not
raise it in conversation as a concern. We also know that we tend to socialise
with people who are doing similar things to us. This means that young
people who are using may find it harder to see that their use is causing them
problems. We will come back to this point later, but will highlight now that
this is why keeping young people engaged in other extracurricular activities,
which increases their exposure to different peers, can help them to identify
and make changes.

Explain that another example that highlights how difficult it can be for young
people to raise difficult concerns is by looking at medical settings. Research
has shown that doctors are much more uncomfortable asking about lifestyle
factors like diet, drinking or smoking than a patient is answering them. This is
due to the power imbalance and it is much easier for patients to respond to
the questions once the topic is brought up saying ‘yes | have been drinking
most days’ when asked rather than to raise that they have concerns about
their drinking when talking about general health. This power imbalance is
similar with a teacher/student dynamic.

You might like to ask the group to reflect on if they have had any times that a
young person has proactively raised that they had worries about their
alcohol and other drug use with them, and what enabled that young person
to do so.

Slide Four

5.

Explain that the third key point is that knowing someone cares is a very
strong and important protective factor for young people. This can be parents,
teachers, family friends, another trusted adult, and a coach. Interviews with
young people who had disengaged with school found that many thought
their behaviour and alcohol and other drug use was very visible, but was not
raised with them. They interpreted this as people seeing the behavour or
alcohol and other drug use was not concerning enough to warrant a
conversation, or that they weren’t important enough for people to talk to
them about it. They stated that having alcohol and other drug use raised in a
conversation when their attendance and achievement started slipping at
school would have let them know that someone cared, and been crucial in
changing their life trajectory around.




4 When to
have the
conversation

Explain that we will continue to explore what a young person’s perspective
may be, and explore when to have a conversation.

Divide the group into smaller groups, and give each a set of Experience and
presentation cards

Explain that their packs have a set of experience cards. Each of these have an
experience, and underneath, there is space for them to write how a young
person may present when they come to school (e.g. tired, not talkative,
sleeping on their desk).

Ask each smaller group to go through each of the experience cards, and
write how they think a young person may present when they come to school.

Once they have done that, ask each smaller group to identify the parts that
they a conversation could occur, and use the “Conversation point” cards to
prioritise those moments.

Ask each smaller group to identify who would be best placed to initiate that
conversation, and to use the “People” cards to indicate that against these
moments. Hint: There may be different opinions about who should be having
these discussions. Expect this, and name it in the group if that occurs. Explain
that finding a common understanding in their school can help greater
consistency and promote earlier helpseeking from students. Students and




